
Badock’s Wood E-Act Academy Behaviour Guidance 

 

As an academy we have three key values that we promote to encourage children to be the 

best version of themselves. We want pupils to understand the importance of these values 

and embrace them, not only within the school walls but in all aspects of their lives. These 

values are; 

 

Doing the right thing 

Team Spirit 

Thinking big 

 

Relational Approach to Behaviour 

As an academy we use a Relational approach to managing behaviour which means we have 

moved away from using external motivators (consequences and rewards) to external 

motivators (relationships and personal responsibility).  

Our aim is to empower every pupil to take responsibility and manage their own behaviour 

without external motivators, teaching them the skills and strategies for manage their 

emotions appropriately. We want them to understand the impact their actions have had on 

others which can be one of the biggest factors for children to change their behaviours.   

At Badock’s Wood E-ACT academy we understand that forming positive relationships with 

others is crucial to their development and their success in learning to manage their behaviour 

and regulate their emotions. Within the school we use a variety of resources and methods to 

ensure that pupils form positive relationships at the same time as recognising that pupils 

sometimes will need help to relate positively to situations and people and to act respectfully. 

Developing Relationships at Badock’s: 

The Shaky Hand Gang. 

Pupils have a variety of greetings they can choose from displayed on the external classroom 

door. Pupils are led to their classroom by their adult who stops pupils at the external door 

and greets them in the way selected by the pupil. This may include a handshake, a hug, a high 

five. Non- contact ways of greeting pupils include a wave, dance, air high five. 

 

Check in 

After morning and afternoon registration, teachers will ask all pupils two questions. One of 

these questions will be, ‘How are you feeling?’ the other question will be something that all 

children can relate to and comfortably answer e.g. ‘What is your favourite pizza topping?’  



Each class will display a ‘Zones of regulation display’ as pictured below; 

 

Pupils will have a marker which they can use to indicate how they are feeling on the display. 

Pupils are able to move their marker at any point during the day. Teacher’s will monitor the 

display and check in with pupils who identify themselves to be in a zone where by they are 

not ready to learn or who have expressed negative feelings during the check in questions.  

EMR Model 

At the beginning of each term teachers will consider their relationship with each pupil in their 

class. Teachers will need to identify if they need to ‘Establish’ a relationship, ‘Maintain’ a 

relationship that is already in place or ‘Repair’ a relationship with a child that may have 

broken down. Teachers will choose two pupils who are not in ‘Maintain’ to focus on 

developing a positive relationship with them for the following two weeks. This could include; 

giving them special tasks or jobs, spending time with them during relational time, playing 

with them during playtime duty and so on. After a two-week period the EMR lists will be 

reviewed by teachers during staff meetings. If the two pupils they have been working with 

through the two weeks move to ‘maintain’ then staff should choose another two pupils to 

work with. Priority should be given to tier 3/ 4 pupils.  

PSHE/Relational time 

PSHE takes place on a Friday afternoon. Following PSHE pupils have ‘relational time’ for the 

last 20mins of the school day. Relational time is inclusive of all pupils within that class and no 

exclusions should be made based on behaviour. During relational time pupils should 

participate in games and activities which help them to build secure relationships with the 

adults working within their classroom and also with their peers. Teachers should prioritise 

relationship building with the pupils they identified using the EMR model. Relational time will 

be daily for pupils identified as currently working as tier 3 /4 where needed. 

 

 

 

 

 



Tackling Challenging  Behaviour: 

At Badocks we know all behaviour is a form of communication and understanding it is key, 
therefore we use a variety of strategies when responding to behaviour in our academy from 
non-verbal cues, changing the language we use and restorative mediation.  
 

Using appropriate language: 

Teachers must ensure pupils are aware of the school rules; being safe, kind and trying your 

hardest and must engage pupils in conversations about what these mean and what this looks 

like.  

It is important that staff at the school use a shared language when discussing behaviour with 

pupils. When discussing undesirable behaviour with pupils, staff should always link back to 

universal expectations – e.g. you were not being safe in that lesson so I cannot allow you to 

go out at break time until I know you are going to act in a safe way. 

Staff should consider how they phrase and frame the content of their instructions so that 

pupils are communicated with appropriately e.g.  

‘I don’t want you in this classroom’ --- ‘I want you to be able to work with us but I need to see you are ready first.’ 

 

Responding to undesirable behaviour. 

It is important the relationships with classroom staff are utilised and where possible teachers 

deal with behaviour incidents within the classroom.  

Our 4 step behaviour strategy; 

1. Class teacher – use of praise etc. 

2. Class teacher – Use of cloud. Pupil can take cloud back to teacher desk if not needed 

or hang onto it if they need to talk to teacher once input as finished.  

3. Class teacher- Individualised personal adaptations e.g. Move them spaces, use of a 

timer, 5 mins colouring, follow RAMP plans.  

4. SLT/behaviour lead short break from the classroom. RJ chat. Pupil consequence to link 

to behaviour e.g. Writing a letter apologising, making up lost time on work etc. 

Any behaviours that get to step 4 will need explaining to the behaviour lead what has been 

tried in class for steps 1-3 and recorded on CPOMS.  

All staff should take responsibility for whole school behaviour e.g. If someone is running in 

the corridor explain it is not safe, if they ignore – catch them at a suitable time for RJ chat.  

 

Emotion coaching. 

When reacting to undesirable behaviour staff must follow ‘Emotion Coaching’ and the 

following 4 processes; 



1- Recognise the child’s behaviour is communicating how they are feeling. PAUSE FOR 
THOUGHT What are they communicating? (Internal) 
2- Validating the feeling and labelling the emotion I can see you are feeling…………. It is 

horrible to feel ……. 

3- Set limits and alternatives for the child to manage the behaviour I understand you are …….. 

but you need to make sure your behaviour is safe.  

4- Consider individual adaptations that might need to be made so that the child is able to 
regulate e.g. 2 mins colouring etc.  
 
Restorative Practice. 

We believe in helping pupils to understand their behaviour, who it impacts and how to put 

things right. We use a restorative approach to discussing and amending behaviour where 

pupils are encouraged to play in active role in reflecting on what happened, what they can do 

to prevent it happening again and how to put it right.  

The restorative approach focus’ on; 

• Addressing the harm done to individuals (rather than focusing on rule 
breaking)  

• Taking responsibility and problem-solving (rather than focusing on blame)  

• Prioritising dialogue and negotiation (rather than taking an adversarial 
approach)  

• Placing repair, apology and reparation at the heart of the process (rather 
than focusing solely on consequences to deter repeated incidents)  

• Recognising that success is dependent on the quality of interpersonal 
processes (rather than impersonal processes)  

 

Following an incident, a member of staff will; 

Applying the principles of restorative practice    
We will continue to follow the guiding principles of Restorative Practice that are;    
1. Those involved are supported to decide upon the consequences themselves. 
2. The response process provides an opportunity to learn, by reflecting on how to approach 
similar situations in the future.    
   
These questions will continue to be used to facilitate the RP. Restorative Conversations. 
   
1. What happened?    
2. How did it make you feel?    
3. Who was hurt and how?    
4. How can we fix it?    
5. What can we do to stop it happening again?   
 
But it is important that is some cases this conversation may not be able to happen straight 
away.  
 



Consequences much always relate to and be appropriate for the behaviour and where 
possible involve the child making amends.   
 
These may include; 
Child may be required to write an account of what happened  

Child may need to apologise, either verbally or in writing  

Child may be required to do jobs in their own time  

Position in class changed to prevent recurrence and / or remove temptation  

Be separated from others for a specific period to ensure everyone is safe 

Loss of part or all break time (this must be supervised) to ensure that they and everyone is 
safe or to make amends e.g. tidying up the mess they have made 

Catch up with the work missed in lesson time, during their leisure / play time  

Tidying up mess they have made  

Restorative activity e.g. staying in at breaktime to play a game with a child that they have 
upset 

Pupils may have their behaviour monitored over a period of time and then reviewed  
 

Rewarding positive behaviour. 

We also value the role that praise and recognition plays in developing pupils’ self-esteem in 

celebrating kind and thoughtful behaviour and hard work. Staff at the school use resources 

such as those listed below; 

• Stickers 

• House points 

• Postcards home 

• Phone calls home 

• Verbal praise 

• See saw messages sent home to celebrate work or attitude. 
 
Mr Tooth’s café 
Once a week a teacher from each class will choose a child that displays exceptional behaviour 
to attend ‘Mr Tooth’s café’ During this time pupils will have hot chocolate, biscuits and a chat 
with the headteacher. 
 
Star Book 
 
Each class will have a silver ‘star book’ At the end of each day when teachers reflect on work 
in books and the day as a whole they will write a few names in the star book. During the 
relevant session the next day, teachers will read out the names they have written in the star 
book and explain to pupils why they have been chosen to be put into the star book. Where 
possible the star book should be used at the start of each session to start the session off with 
positive reinforcement of expectations.  
 
Class goals. 



Each day a class goal should be set that is achievable for all pupils by the end of the day. This 
goal should be something that the class teacher has identified that is something that the class 
need to work on e.g. ‘We will put our hand up when we want to speak’ or ‘We will say please 
and thank you.’ When a child is seen displaying these behaviours they should have their 
name added to the class goal display. When every member of the class has their name on the 
display, the goal has been met and this should be recognised and celebrated by the class 
teacher.  
 

House points 

Pupils are sorted into house teams. Staff should reward pupils with house points for work, 

attitude and demonstrating the school rules. House points will be collected weekly and 

announced in celebration assembly and this will be displayed in the school hall. The winning 

team will be given additional playtime at the end of the term.  

 

Support for Individual Pupils 

At Badock’s we recognise that every pupil throughout their time with us, will have periods 

where they will need support with their Social, Emotional and Mental Health (SEMH) as it is 

part of growing up. However, we also recognise that some children will have more complex 

SEMH due to difficulties with attachment and having experienced trauma.  We therefore 

work hard as a team to ensure that all of our pupils SEMH needs are met.  

Tiered approach. 

At Badock’s Wood have a tiered approach to meeting pupils SEMH needs. This is to ensure 

that pupils’ support is matched to their level of need. Pupils within different tiers will have 

access to different levels of support.  

Tier 1- School based strategies. 

Tier 2 – Specialist school provision and outside agency involvement. 

Tier 3- Bespoke individual school provision and outside agency involvement 

Tier 4- Alternative provision 

 

RAMP plans 

RAMP plans must be written by the SENDCO in conjunction with the class teacher and 

support staff for any pupils in tier 3 or tier 4. The RAMP plans will identify the range of 

behaviours that might be displayed by a particular child from when they are ready to learn to 

where they are highly dysregulated. They also detail the strategies that help to deescalate 

the behaviour and strategies that can be used to prevent behaviour escalating. All adults that 

work with pupils must be familiar with and use the suggested strategies that are detailed on 

the RAMP plan. These must be regularly reviewed. 



 

Positive handling 

Positive handling should be used as a last resort and only when the child is in danger of 
hurting themselves or another person. Any application of positive handling must be recorded 
on CPOMS under 'Positive Handling' with the use of the template as we need to be able to 
provide detailed statistics for physical contact between staff and pupils. The most senior MOS 
on site must be informed when positive handling has been used.  
 
Any pupils who have needed to be positively handled will need a personal Risk Assessment in 
place before attending to school. The Risk Assessment should detail all alternative options 
before positive handling is needed (use of supervised outdoor space to re-regulate, quiet safe 
space etc.) The Risk Assessment will be shared with parents under the understanding that 
they may need to come and support their child quickly if the child continues to be 
dysregulated.   
 

Play times and unstructured times. 

The current behaviour guidance should be followed at unstructured times including lunch 

and breaktimes. Incidents that occur at breaktime should be passed on from the lunchtime 

supervisors to class teachers when pupils are collected/ dropped off and may need to be 

logged on CPOMS. SLT can be contacted at break or lunchtime to assist with instances 

whereby pupils may need time to regulate or discuss their behaviour away from the 

playground. 

 

Fixed Term Exclusions 

Fixed Term Exclusions will always only be used at the very last resort. The decision can only 

be made by the Headteacher, once the incident has been discussed with everyone involved 

to ensure that all avenues have been explored and there is a clear rationale for the Fixed 

Term Exclusion. Every decision made has to be individualised to the incident, considering the 

pupils’ circumstances and needs, so outcomes for similar incidents may be different.  

On the rare occasion a pupil has an FTE, then a ‘Return to School’ meeting must be held with 

all parties involved with the pupil.  This will involve a Restorative Practise conversation and 

completing a ‘Return to School Overview’ where the initial support to get the pupil back into 

school is noted. Following on from this the pupil must have a ‘Personal Support Plan’ (PSP) 

which is reviewed fortnightly to ensure that all of a pupil’s needs have been identified and 

they are receiving the correct support to prevent any further FTE’s.  

 

 


