
EYFS – Term 1 – MTP – Number & Addition 

Year group:  
EYFS 
Term 1 

Topic Title:  
Number  
Addition  

By the end of this learning, children will… 
  Begin to be aware of numbers 1-5, quantity and be able to count objects with 1:1 

correspondence. 

Core Knowledge    
Pupils should be observed in and 
taught to know how to: 
- Recognise, order and 

sequence numbers 1, 2, 3, 4, 
5 

- Recite numbers to 10. 
- Use 1:1 correspondence 

when counting 1-5 
- Understand the ‘oneness of 

1’, twoness of 2 etc. 
- Use number language in play. 
- Shows an interest in 

numerals in the environment. 
- Beginning to represent 

numbers using fingers, marks 
on paper or pictures. Shows 
an interest in representing 
numbers.  

- Use everyday language 
related to time. 

- Order and sequence familiar 
events. 
Measure short periods of 
time in simple ways. 

Key Concepts  
- The Counting 

Principles 
1. 1:1  
2. Stable-

order 
3. Cardinal 
4. Abstractio

n 
5. Order-

irrelevance 
 
- Working 

systematically 
and making 
links.  

 
Assessment – 
Baseline 
Observations 
 
Continuous 
Tapestry 
observations (or 
similar) 

Maths vocabulary  
- Count 
- How many 
- Number 
- One, two, three, 

four, five, six, 
seven, eight, nine, 
ten 

- First, then, next, 
after that, finally  

- First, second, 
third 

-  

Maths Procedural Knowledge/skills (F/R/PS)  
D.M - Recites numbers in order to 10. 30-50M 
D.M - Recognise some numerals of personal 
significance. 40-60M 
 D.M - Recognises numerals 1 to 5. 40-60M 
 
- Composition and construction of numbers 1-5 

o Understand the 1ness of 1 
o Explicit introduction and teaching of each 

number 1, 2, 3, 4, 5 (1 number a week) 
o Composition of each number and the 

numbers within them. 
o Variation theory – understanding what 

something is by comparing it to something 
it is not.  

 
D.M - Knows that numbers identify how many 
objects are in a set. 30-50M 
 
- Subitising – to develop sense of number and 

quantity  
o Knowing that numbers are assigned to 

values  
o Numbers up to 3. 

 

Reasoning and Problem-solving 
suggestions 
Reasoning  
- Am I correct? Can you 

check? 
- Does it matter if the ___ are 

different colours? 
- Which picture shows ___?  
- How many are there now?  
- How many are there 

altogether? 
I wonder…. 
Problem solving  
- Explaining knowledge of 

values and quantities. 
Working systematically 
- Begin to subitise and then 

know to use counting to 
check. 

 

 
 
 



Stem Sentences  
 
- ‘I see one apple’ 
- Combining: ‘1 and another 1 is two’ 
- Partitioning: ‘Two is one and another’ 
- ‘I have two ____’ 
- ‘1 ___ and two ____ together make 

three ____’ 
- ‘Two is bigger than One’. ‘Three is the 

biggest.’ 
- ‘One is first. Two is second. Three is 

third’  
- ‘Four is made of three and one. 
- ‘Four take-away one leaves three.’ 
- ‘One and four together make five’ 
- ‘I can see 1,2,3, (while pointing), 4 

windows.’ 
- ‘3 Is the same as 1 add 1 add 1’ 
 
 

D.M - Sometimes matches numeral and quantity 
correctly. 30-50M 
D.M - Records, using marks that they can 
interpret and explain. 40-60M 
D.M - Selects the correct numeral to represent 1 
to 5, then 1 to 10 objects. 40-60M 
 

-Numeral 
o Introduce numerals as identifiers for 

numbers in a set. 
o Children to begin to represent numbers. 

E.g. informal jottings/recordings etc. N.B 
No expectation to write numerals yet. 

 
- Counting  
D.M - Beginning to represent numbers using 
fingers, marks on paper or pictures. 30-50M 
D.M - Estimates how many objects they can see 
and checks by counting them. 40-60M 
•Counts up to three or four objects by saying one 
number name for each item. 40-60M 
 •Counts actions or objects which cannot be 
moved 40-60M 
D.M - Counts an irregular arrangement of up to 
ten objects. 40-60M 

o Count real-life objects 
o Count identical objects 
o Children to put objects in a line for a clear 

starting point when counting. 
o Count forwards and backwards to 3. 
o Count objects touching as they count. 
o Understanding that the last number said is 

the total in the group. 
 
D.M - Orders and sequences familiar events. 40-
60M 
D.M - Measures short periods of time in simple 
ways. 40-60M 

Which picture show ___?  
 
How many are there 
altogether? 
Can you make the same as me? 
 

 
 
How many are there now? 
Do you need more items? 
 
 

 
NCETM – Mathematics in 
Reception: 
https://eact661.sharepoint.com
/:p:/r/sites/bristolcollaboration/
_layouts/15/Doc.aspx?sourcedo
c=%7BD28A8612-CDBE-41DD-
9F63-
1831931FEEFB%7D&file=C5R3%
20Mathematics%20in%20Recep

Strategies/Methods  
 
- Children should be counting 

real-life objects.  
- Children should be taught to 

count backwards and 
forwards counting by 
touching each object. 

- They should start with 
identical objects before 
objects with slight 
differences: colours, sizes etc.  

- Children should be 
encouraged to put objects in 
to a line when counting so 
they have a clear start and 
end point.  

- Five frame to support 
subitising.  

 

 
 
 
 
 
 
 
 

CPA  
Concrete – Pictorial – Abstract 
This should be used as a fluid way to 
represent values, rather than a linear 
journey.  
 
Concrete or pictorial representations can 
be powerful tools for children to express 
reasoning, as it can be particularly 
difficult in the abstract. Children in 
Reception will not be expected to 
understand the abstract at this early 
stage.  
 
For example:  
Children must use physical objects at the 
beginning of their mathematical journey. 

https://www.topmarks.co.uk/
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb


This can be supported by pictorial 
representation on whiteboards if needed.  
E.g. Four pencils. 
 
As children begin to be aware of numeral 
and meaning It is important they are still 
supported consistently to understand 
value and quantity in relation to numeral. 

D.M - Uses everyday language related to time. 40-
60M 
- Measure 

o Sequencing events in their day E.g. daily 
class timetable 

o Time words 
o Use of sand timers and stopwatches to 

record play.  
 

 
  

tion%20Recorded.pptx&action=
edit&mobileredirect=true&cid=
1126257b-1c4e-46f9-aea4-
b383618e7cbb 
 
Problem Solving in the EYFS: 
 
https://nrich.maths.org/12166 

 
 
 
 
 
 
 
 

Cohesion - How does it fit into other maths learning?  
Children may come in to reception with some knowledge of number and shape. 

However, we must strip back and start from the beginning. This is to ensure pupils 
have a solid understanding of counting and number on which to build upon during 
the rest of the year. Links to other areas of learning are vital in the Early Years and 
encouraging mathematical thinking and talk in everyday play is crucial for them to 

explore and consolidate their understanding of number.  
 

Links to other areas of learning: 
Literacy – Three bears, Three Billy goats Gruff, Three Little Pigs 

Physical Development: Bike parking bay numbers 
Expressive Arts & Design – Nursery rhymes, number songs, role play, rocket 

making 
Construction – Building and counting blocks.  

All Areas: Signs for how many children in each area. Links to birthdays for 4 & 5 
 

Hinterland 
Scaffolding/Practical activities/useful resources: 
NCETM Numberblocks - https://www.ncetm.org.uk/resources/52060 
                                            
White Rose Autumn SOL - https://wrm-13b48.kxcdn.com/wp-
content/uploads/2019/SoLs/RECEPTION/Reception-Autumn.pdf 
 
 
 
PP/EAL 

- Pre-teaching opportunities where necessary/appropriate  
- Visual representations 
- Practical hands on learning  
- EAL - Learning of numbers 1-5 by teacher to support understanding. 

 
Extension for rapid graspers/expert learners  

- Problem solving and pattern spotting within number NOT moving onto larger numbers  
- Sorting objects by attributes 
- Creating own time ordering focuses. 
- Building and counting – How many blocks? Can you build a tower? Can you find a 

different way? Can you find a shape? How many ways can you find with 3 blocks? 
Dual coding 
- Use of mathematical structures alongside movement of diagrams and verbal explanation  

o Learning new structures is supported by physical objects first then by visual 
representations. 

o Children are supported to use themselves in the maths.  
Exploration of knowledge learnt through play with physical objects  

Where can this take you 
- Once the foundations of number are secure children can begin to sort 

and compare groups. 
- Become familiar with and represent number using numerals 
- Lead on to part-part whole models and the concept of addition when 

adding groups. 
 

 Mathematical Misconceptions 
- Miscounting with 1:1 correspondence. 
- Confusion with ordering of numbers 
- Mismatching numeral and number 
- Confusion with understanding last number is the total of the group.  
- Confusion with time ordering. 

https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://eact661.sharepoint.com/:p:/r/sites/bristolcollaboration/_layouts/15/Doc.aspx?sourcedoc=%7BD28A8612-CDBE-41DD-9F63-1831931FEEFB%7D&file=C5R3%20Mathematics%20in%20Reception%20Recorded.pptx&action=edit&mobileredirect=true&cid=1126257b-1c4e-46f9-aea4-b383618e7cbb
https://nrich.maths.org/12166
https://www.ncetm.org.uk/resources/52060
https://wrm-13b48.kxcdn.com/wp-content/uploads/2019/SoLs/RECEPTION/Reception-Autumn.pdf
https://wrm-13b48.kxcdn.com/wp-content/uploads/2019/SoLs/RECEPTION/Reception-Autumn.pdf


Language Misconceptions  
 

Teaching resources  
 

❑ White Rose 
❑ Classroom secrets  
❑ Maths Nav 
❑ NCETM  
❑ Topmarks 
❑ BBC iPlayer – Numberblocks videos 
❑ Development Matters in the EYFS 
❑ https://www.gov.uk/government/publications/teaching-mathematics-in-

primary-schools  

 

*D.M = Development Matters Statements 

 

https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools
https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools

